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research article but in a narrative format so that we might have a different
perspeclive on her work, so we can see how Anne approached a particular
problem in her research. | wanted you to héar the story of her research and
research line. Anne exceeded my expectations.

Anne’s work provides an interesting counterpoint to Mark Dressman
and Mark Faust’s study of our “professional ancestors” and what a histori-
cal analysis might tell us about teaching poktry. How have the formalist and
populist perspectives of teaching poetry played out across the pages of En-
glish Journal since 1912? [ can imagine a scenario at the NCTE Annuai Con-
vention in San Antonio where the Marks a?nd Anne met to discuss the par-
ticular voices of classroom teachers publlbhmg articles over the years in
English Journal. :

Diane Zigo and Regina Derrico are Wwriting about the heart of what
teachers and teacher educators do. Diane land Gina study their university
and classroom teacher association. Most of us are engaged and continue to
be engaged in such working associations; in fact, many of our graduate stu-
dents first came to us through such pdrtmershlps. In this case, as well as
reporting the outcomes of the collaboratioh, these authors are also report-
ing on the collaboration itself. Their sllarﬁ research lens reveals both suc-
cesses and “our least productive efforts.”

Tara Star Johnson reports on research that explores the gap between
what the National Board affirms and what Our schools want. What we mean
by professional development and what the ¢urrent political climate expects
are distinctly at odds. Tara reports on one ﬂjeacher’s attempt to make sense
of these opposing forces. She finds that “Thelma’s” voice is “antithetical to
the accountability structures that have beeﬂ increasingly imposed on teach-
ers.” 3

Finally, Nicholas Paley in Book Walk %wriles about the power of read-
ing through three authors: Leila Berg, Robért Coles, and Bob Dylan. In this
exploration of why we read and what we want students to experience, he
reminds us of why many of us became tebchers to begin with: We were
hooked by reading and we wanted others ta feel the same.

—Michael T. Moore

'NCTE Journals and the Teacher-Author:
! Who and What Gets Published

Anne Whitney, Coeditor

While conducting research on professional development, the National

Writing Project, and teachers as writers over the last several vears, 1
have become increasingly intrigued by the rich tradition of teacher-authors
in English education and the paths by which K~12 classroom teachers come
to publish articles about their work. 1 became curious, for example, about
the extent to which articles by classroom teachers are published in peer-
reviewed journals in language arts relative to articles by university-based
researchers. I wondered, too, about the nature of teachers’ contributions to
those journals. Seeking answers, | undertook a project to clarify the extent
and character of contributions classroom teachers have made to three j jour-
nals that have become the standard-bearers for scholarship directly appli-
cable to language arts classrooms: Language Arts at the elementary level,
Foices from the Middle at the middie school level, and English Jowrnal at the
secondary level, particularly high school. I think this information can help
us not only to know ourselves and our profession better but also, more im-
portantly, to consider how we instantiate in our publications the priorities
and problems of our field, how we invite teac hers to make their work pub-
lic, and how the different kinds of participants in language arts scholar-
ship—classroom teachers, university researchers, and others—are variously
situated within our literature. Especially with the increasing influence of
teacher inquiry movements across the past two decades (Cochran-Smith &
Lytle, 1993; Goswami & Stillman, 1987), the voices ol classroom teachers
have become valued and important parts of the canon of scholarship in lan-
guage arts, with articles by teachers comprising a growing—and, in teacher
inquiry circles, celebrated—portion ol the published literature of the profes-
sion. Insofar as those articles appear in NCTE journals (and | am mindful
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that fnglish Journal first appeared in 1912, Just one year after the birth of

NCTE in 1911), NCTE has thus plaved an in}}portant role in disseminating

the voices of teachers across the field through publication and in shaping

the published literature of the lield in a way; that prized classroom experi-

ence and insight.

Whether teachers should write and, if

to, how teachers should write

hias been a pertinent topic in the language arts conununity at least since the

advent ol process and social approaches to the teaching of writing in the

I think this information can
help us not only to know
ourselves and our profession
better but also, more impor-
tantly, to consider how we
instantiate in our publications
the priorities and problems of
our field, how we invite teach-
ers to make their work public,
and how the different kinds of
participants in language arts
scholarship—classroom teach-
ers, university researchers, and
others—are variously situated
within our literature.

late t960s and 1970s. This discussion surfaced
most notably, for éxample, in a series of articles
appearing in E‘lzg}'i.s/z Journal in 1990 and 1991
debating \\«hethmi as was increasingly claimed
throughout the 'IQBOS, “teachers of writing must
also write” (Cllristenbury, 1990; Jost, 1990a,
1990b; Krest, 199()§ Robbins, 1992: “Should Writ-
" 1991, “\\'hy; Writing,” 1990), in which
teachers expresse(ﬂ a range of opinions. A subse-
quent article in t;he Quarterly of the National
Friting Project {Glllespie, 1991) articulated the
position of many within the National Writing
Project, which had in the 10 vears leading up to
the English Jnumdjl exchange been a main pro-
ponent ol the notjon that teachers of writing

g,

should also write. iGillespie cites three reasons
teachers should write: first, “when teachers
write, we establish our own authority™ (p. 4);

second, writing hielps teachers “expand our r¢pertoire of useful responses
to studenlts” (p. 5); third, demonstrating that we can do what we teach en-

hances teacher professionalism (p. 6). Interestingly, none of these reasons

has to do with the contributions teachers might make to the lield through
publication; they focus instead on the benefits that individual teachers gain
through the process ol writing, ‘

Despite the barriers to teacher publication, which include not only

constraints of the classroom context but also the conventions of the aca-

demic article and its status as an instrument ofscholarly discourse {Burton,
2005; Casanave & Vandrick, 2003; Fecho, 2()03{). many classroom teachers

have published articles. In many cases these publications come as a result

ol participation in prolessional development that encourages writing and

publishing. Writing by teachers is already a priominent feature of some of

the most influential and pervasive professional development efforts in lan-
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guage arts—work undertaken, for example, by the National Writing Project
(NWP), now serving over 130,000 teachers at its 200 sites nationwide: by the
Bread Loat Teacher Network, which now numbers approximately 300 teach-
ers and has led to hundreds of teacher-authored publications in bvoks and
journals; and by the many and varied teacher-research initiatives under-
way across the nation. When I was a high school teacher, 1 was fortunate to
publish two small articles in Bread lLoal and NWP publications as an oul-
come of my participation in those two networks, and this, too, influenced
my interest in these issues (indeed, it influenced my decision to enter the
lield of English education altogether).

There is some empirical research that has examined teachers who
write about their teaching, whether for publication or for some other out-
come. This literature focuses exclusively on the writing as it alfects indi-
vidual teachers rather than on the questions of the inlluence that
teacher-authored publications might have on the field. Robbins (1996), tor
example, studied the writing and teaching lives of four teachers, finding
that writing or even identifying oneself as a writer does not necessarily mean
that the writing will result in a process-based approach to teaching writing
(as has ofien been implied) or even that it will affect one’s teaching at all. I
became interested in the reasons teachers undertake writing for publica-
tion and how their publication experiences affect (if at all) the way they
think about and teach writing. Since the National Writing Project (NWP)
has had such an influence on leachers as active prolessional writers and
since so much of my work has originated within the NWP, | began with a
small gualitative study of the publication experiences of teachers within
the NWP context. That study highlighted the importance of the NWp net-
work as a counternormative space that lacilitated changes in authors’ senses
of authority and of audience (Whitney, in pressb). Next, | turned my atten-
tion to the field beyond the NWP network to consider language arts teachers
more generally. How much of what | had learned had to do with the particu-
lar and remarkable atmosphere of the NWP, and how much might be true
for any language arts teacher working in an clementary or secondary class-
room who elected to open up his or her classroom door through publishing
about practice? | have begun a larger study to investigate exactly these is-
sues, but as | embarked on that project, | quickly learned that an interim
step was in order: Before | could get lar with why and how teachers write
for publication or its impact on classroom teaching, | would need to know
how many such teachers there are, who is represented among their ranks,
and how their work fits into the wider published landscape of our lield.

Thus, here | want to report on a preliminary study, the purpose of
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which was to examine the characleristics of articles and their authors in
the journals Language Arts. Foices from the Middie, and English Journal be-
tween lanuary 1998 and May 2008. | soughl answers o several specific ques-
tions: Whalt prolessional positions do article aitthors hold, and at what grade
levels do they work? Was there a relationship between position and/or grade
level and types ol articles published? Was there a relationship between posi-
tion and/or grade level and whether articles are single- or coauthored? How
many article authors have published more than one piece over the 10-year
period? Have there been trends over time with respect to any of these vari-
ables?

While teachers might publish their w riting in a variety of venues, in-
cluding newspapers, the publications ol professional development networks
(such as those that accepted my first two articles), local professional news-
letters, or general education publications, | elected to locus this study on
three journals published by NCTE; Language drts, Foices from the Middle,
and English Journal. | selected these (hree for several reasons: they have
always included teachers as authors alongside university researchers and
envision teachers as their primary audience: they represent the three “Itag-
ship” journals at each respective grade level in the language arts lield and
as such signily a high bar lor teacher-authors to reach for; and they are
peer-reviewed by both teachers and universily researchers and as such may
reflect the degree to which contributions by te’achers are taken up as legiti-
mate contributions to the field. ! identified a |)ermd ol 10 years as long enough
to encompass at least one transition in editois lor each journal and to re-
flect some range of political and historical conditions for education over
time, yet short enough to reflect current trends in scholarship, teacher in-
quiry, and publication.

Using publicly available information from the tables of contents, au-
thor blurbs, abstracts, and the article text, graduate students and | compiled

adatabase ol all article authors. | excluded from the study editors’ columns,
department pieces written by the department editors, and nonarticle con-
tributions suclh as photographs or poems. 1 analyzed the remaining articles
with attention to several variables in addition to each author’s name and
article citation information. “Position” calegotiies included active classroom
teaclier, retired classroom teacher, university/college laculty, graduate stu-
dent (while many teachers also £0 to school pirt-time, this designation was
used lor full-time students or those listing “student” as their primary role),
other positions in education (such as building hdministrator or curriculum
developer), or outside education (examples included novelist and lawyer),

“Grade level/department” lor classroom teac Iuﬂs included elementary (PK-
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6), middle (7-8), or high school (9-12). College faculty were categorized as
either English/composition, education, or other when that information was
given. Lalse roughly classified articles by “article content” as either research
reports (including teacher research), descriptions of teaching practice (i.e.,
accounts of particular lessons or units), essays/argumernts (e.g., an essay
arguing against censorship but not focused on specific ways to teach about
censorship or empirical research about censorship), book or media reviews,
or other (e.g., an interview). Finally, | categorized article “authorship™ as
single-authored or coauthored.

The completed database contained 1,772 author entries (keeping in
mind that some authors would have more than one entry il they had pub-
lished more than one article in the 10-vear period). | calculated frequen-
cies, and | examined correlations using Pearson’s r assuming signilicance
below p-values of 0.05.

What Professional Positions Do Article Authors Hold, and

at What Grade Levels Do They Work?

Table 1 and Figure 1 display how many article authors fell into each posi-
tion category lor the three journals taken together.

Table 1: Positions held by article authors, with grade levels/departments within each
position

Position frequency Grade Level Frequency
(percent of total) or Department (percent of

posltlon)

Classroom teacher—Acuve 627 (35.4) Elementary (P 6) 104 (16.6)

Middle (7-8) 146 (23.3)
High School (9-12) 286 (45.6)
Other of not indicated 91 (14.5)

Classroom teacher—Retiur'eid‘ ' 12 (o 7) Elementary(P 6) 1(8.3)
Middle (7-8) 2(16.7)
High School (9-12) 5(41.7)

Other or " not indicated 4(33.3)

College or university faculty 886 (50.0) Englush or Composmon 124 (14.0)
Education 478 (54.0)
Other or not md«cated 284 (32 o)

Graduate student 89 (5.0)
ﬁafher m?ducatnonAﬁ - 777“9:) (5.1) o
vOut5|de educatlon 56 (3.2)

Not mdlcated o 71((;6; N
Tt

(100.0)
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Classroom acher-Achive
Classroom teacher -Retied
Coltege or university tacuity i
Craduate student
Othar 1 sducation
Duts de educaton
Nat indwcated
IMissing

i Flgure 1. Posmons held by amcle aulhors !

Hall ol the article authors were college faculty. This confirmed my
assumption that more authors would fall into this category than any other,
for writing lor publication is an explicit and high-stakes part ol a college
prolessor’s work lile, whereas lew h-12 environments support or reward
writing lor publication. Of those college faculty, 54% were education lac-
ulty, 14% English, and the remainder unspecilied or in another field. While
this study does not explain why thal was the case, one possibility has to do
with the locations in which various language arts specialties reside in most
universities: reading and literacy lacully are almost always found in a de-
partment, school, or college ol education, whereas with secondary English
education we equally often find positions in departments ol English. Pat-
terns ol scholarship vary across these sellings, with laculty in English olten
pursuing literary scholarship while education laculty would be more likely
to work in a social science vesearch tradilion.

Ol the classroom teachers, 5% worked at the high school level. This
could be explained in part by the number ol articles in a single issue of

various journals: an issue ol English Journal, in which high school teachers
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are most likely to publish, typically includes between seven and nine full-
length articles in addition to columns and leatures, whercas an issue of Lan-
guage Arts or Foices from the Middle typically includes just three or lour. But
it is also possible that high school teachers, who traditionally are encour-
aged to think ol themselves as disciplinary specialists, have a dilferenl sense
of their own expertise and thus lind entry into professional writing easier
than elementary teachers, who unlortunately have often been positioned
less as experts in a field and more as generalists and, perhaps, as less expert
in general. That could also account lor dillerences in the distribution ol
author positions across the three journals. Table 2 and Figure 2 depict posi-
tion data organized by journal. Classroom teachers made up 44.9% ol au-
thors published in English Journal, compared to just 23.1% ol authors in
Language Arts and 32.5% ol authors in Foices from the Middle.

Table 2: Posmons held by amcle authors by |oumal

=+
!
]
1]
!
i

Journal
Posltion Frequency (percent of total)
Language Arts Voices from English
the Middle Journal
j Classroom teacher—Actlve 125 (23.1) 124 (32.5) 378 (44.9)
i Classroom teacher—Retired o (0.0) 4 (1o) 8 (1.0
¢ College or university faculty 350 (64.8) 172 (45.0) 363 (43.2)
! Graduate student 19 (3.5) 12 (3.4) 58 (6.9)
| Other in education 36 (6.7) 40 (10.5) 14 (17)
I Outside education 10 (1.9) 26 (6.8) 20 (2.4)
; Notindicated o (0.0) 4 (1.0) o (0.0)
‘fﬁ Journal Position
i -Cassroom teaches
Voices from the Active
Retired

[ Language Arts Middle Engiish journal  ZAtscom tracher:
i mtouege OF University

.Cradu.ne student

3 1 0ther in sgucation
M Outsige educanon
} ¥ Not indicated

i
]
| .-n.‘ ‘

"“-~—__.-— ."- e

FIGURE 2. Posmons held by artlcle authors broken down by |ournal
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Is There a Relationship between Position and Types of Articles
Published?

There was a significant correlation betwéen position and article type
(r=.264, p<.001). Table 3 displays article coritent by position.

Descriptions of teaching practices made up 50.2% of the articles pub-
lished by classroom teachers, followed by research reports (26.8%) and es-
says/arguments (20.4%). This distribution wass quite different for the college
faculty, 40.6% of whom published research rép()rts compared to 22.7% pub-
lishing descriptions of teaching practices alﬁd 532.5% publishing essays or
arguments,

These results highlight the contrasting or, perhaps, complementary
ways K-12 teachers and college faculty conl:ﬁbute to the literature of the
field of language arts: While practical contril]juli()lls are made by both class-
room teachers and college faculty, a much greater proportion of college fac-
ulty contributed research reports, College fa?culty contributed 60.4% of all
research reports published in the three journals across the 10-year study
period; in comparison, just 28.2% ol all the published research reports were
contributed by classroom teachers. These fighires were disproportionate to
the proportion of teachers vs. college faculty-in the sample as a whole. On
the one hand, this result was to be expected, as it was consistent with my
expectation that college faculty have formal research training and are ex-
plicitly rewarded lor research, whereas classroom teachers do not and are
not. llowever, given the ascent ol the teacher-research tradition over the

TABLE 3: Article content by position held

e ]

Article Position
content Frequency (percent of authors within position)
CTassToom *Classroo;*College or
teacher—  teacher— university  Graduate  Other in Outside Not
Active Retired faculty student education education indicated Total
Teaching 314 4(333) 201227 36(40.4) 19(21.) 5(89) o(00) 579
practice (50.2)
Research 168 3(25.0) 360(40.6) 33(337.1) 29 (32.2) 3(5.4) 0(0.0) 596
report (26.8)
Book or 0 {0.0) 0(0.0) 22 (2.5) 1(1.1) 5(5.6) 2(3.6) o0f(0.0) 30
media
review .
Essay or 128 5ry)  288(G25) 17090 30(33.3)  31(55.4) o (0.0) 499
argument (20.4)
Other 16 (2.6) 0 (0.0) 15 (1.7) 2(2.2) 7(7.8)  15(26.8) 4(100.0) 59
Total 626 12(100.0) 886 (100.0) 89 (100.0) 90 (100.0) 56 (100.0) 4 (100.0) 1,763
(100.0)
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past 20 or 30 years and the call for teacher inquiry to take its place alongside
more traditional scholarship in the literature of our field, it would have
been reasonable to expect a more even distribution of article content across
positions. It’s possible that teachers simply submit fewer research reports
for consideration, either because they do not conduct classroom research or
because they conduct classroom research but do not think of it as of poten-
tial interest to the field. It is also possible that teachers would publish class-
room research but are stopped by unfamiliar conventions for the research
article or are intimidated by the notion of peer review. It is possible, too,
that teachers are writing and submitting research for publication but are
not successful due to problems in the research methods or in the writing, or
because peer reviewers do not value classroom research as highly as other
research, or simply because editors feel they must include a wide range of
article types in any one issue and thus reject teacher-research pieces due lo
space considerations in favor of other kinds of work.

Is There a Relationship between Position and/or Grade Level
and Whether Articles Are Single- or Coauthored?

Anecdotal evidence certainly suggests that teacher inquiry and perhaps pub-
lication are likely to be successful when supported by colleagues or done in
collaboration with colleagues, For this reason | suspected that classroom
teachers might show higher rates of coauthorship than authors in other
positions. However, | found no significant correlation between authorship
and either position or grade level,

How Many Article Authors Have Published More Than One Piece
over the 10-Year Period?

We can think of teachers who publish articles as either “repeaters” or “one-
hit wonders.” For some classroom teachers who publish an article, the pub-
lication arose out of specific circumstances, such as a graduate course or
in-school collaboration, and, once those circumstances change, the impetus
to write for publication changes also. For others, wriling for publication
becomes part of a teacher’s professional practice, an activity in which he or
she engages repeatedly over the course of a career. In the three journals
examined in this study, just 42 classroom teachers published more than one
article across the 10-year study period.

Itis possible that some teachers who have only published once in these
three journals over the decade did in fact publish additional pieces in other
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venues, such as local language arts ptlbliczxtitjrls or general education jour-
nals. Nonetheless, this finding raises questi(m$ about what motivates repeat-
ersand how their publication experiences chzujge over time—and, conversely,
about why there are so many one-hit wonders

if publication does confer all
the benefits suggested by the literature.

Have There Been Trends over Time withfkespect to Any of These
Variables? ‘

Based on my sense of the varying goals of successive journal editors, the
changing landscape of available publication gutlets, and on the continued
emphasis on practitioner research in graduate programs and professional
development sites, it might have been reasonable to expect changes in these
factors over the past 10 years. For example, | speculated that after the dis-
continuation ol the elementary-level practitiorﬁer journal Primary Foices K-
6 in 2002, a significant increase in publications in these three journals by
elemenlary school teachers might follow (under the logic that articles that
might once have landed in Primary Foices would now be submitted to Lan-
&guage Arts). However, | found no significant correlations between publica-
tion year and any other variable,

Whitney > NCTE Journals and the Teacher-Author

my doctoral dissertation (discussed in a recent article in Research in the -
Teaching of English and another forthcoming here in English Education),
which focused on the role that writing plays in “teacher transformation” in
the NWP (Whitney, 2008; Whitney, in press-a). That research has highlighted,
among other issues, the ways in which teacher change is tied 10 issues of
authority and how the attention to audience and rhetorical stance inherent
in almost any writing task can foment dramatic change in a teacher’s rela-
tionship to his or her work.

In the course of conducting those studies and working with teachers
inthe NWP, | became interested in the notion of the “teacher as writer” and
how that idea is tied to the way we see hoth writing and professional devel-
opment. We tend to talk about the teacher as writer without clarity about
what kind of writing we think teachers should do (1 discuss this question in
an article forthcoming in the April 2009 English Education as well) or how
the writing will happen. When a teacher is a writer, what is he or she autho-
rized to write about? What audience awaits the writing? Colleagues? The
research community? Or is it just good for teachers to write, period, regard-
less of audience? | have contacted the teacher-authors described in this es-
say for a survey focused on the process of prepar-

ing an article as well as connections between It troubles the notion that
publication and professional development, ca-  practitioner knowledge and
reer path, and classroom practice. | will then be  more traditional works of
contacting a subset of survey respondents for in- research and theory can and
depth interviews exploring the place of published
articles in a teacher’s career history and personal

Moving Forward

Taken together, these results show that while téachers are important voices
inthe literature of the field of language arts, thé contributions that teachers
make dilfer both in number and in nature from the contributions of others
working in the field, such as university-based researchers. The study raises
a series of questions to which I think the field should pay attention if we
wish to work toward the promotion ofteachersj’ voices and the inclusion of
classroom expertise in the knowledge base of oilr field. My interest in these
questions stems from my background in the NLational Writing Project and of research and theory can and should coexist in the literature. I1t’s appro-
‘ priate that people working in different settings and within different tradi-
tions will produce different kinds of texts at a different rate. This also raises

should coexist in the literature,

history along with tracing the origins, development, and implications of a
specific published article as the teacher-author understands it.

Work like this poses some tough but interesting problems lor our field.
It troubles the notion that practitioner knowledge and more Iraditional works

from a set of interests that have defined my career thus far. One is an interest
in writing as a tool for learning and transformation, which 1 have studied

both in educational settings (Whitney, 2007) and in general (Whitney, 2006).
Another is an interest in how teachers grow and change in response to pro-
fessional development experiences, particularly With respect to issues of voice
and authority—and w riting frequently plays a key role in those experiencés.
have taken up such issues in earlier research in the context of the National
Writing Project. One example was a study of tlassroom practice that ap-
peared last vear in English Education (Whitney et al., 2008). Another was
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questions for journal editors and complicates their task cousiderably: Are
editors including what they should to move the field forward? What is the
editor’s role with respect to supporting teacher-authors, to whom offering
editorial feedback might also be offering prolessional development? Given
the complexity of the histories and relationships between classroom leach-
ers and university-based researchers in our field, and given the differences

in publishing patterns that rightly follow from the differences betw een these
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two groups, it is difticult 1o estimate what feasonable or ideal proportion of
articles should be contributed by teachers-half? Most? A small sprinkling,
as though for flavor? Quotas elude us. lnstéad, when we talk about includ-
ing teachers’ voices in the knowledge basée, I think we are talking about
what gets read and what gets used. We need empirical research to examine,
for instance, how the distribution of authdrs across positions compares to
the distribution of readers across positions—}is it the case that teachers form
the majorily of the audience lor these pul)licatimls but play a reduced role
in generating their contents, for example, ar are the respective numbers ol
teachers and prolessors publishing in them proportionate to the numbers
reading them? Even more helpful would he a study of how and in what
conlexts various kinds ol literature are takélx up, read, cited, and applied.
Analysis ol citation patterns, for example, would offer one way into this prob-
lem. Studies such as these would get at the heart of the goals of teacher
publication: What purposes can publicationiby teachers serve? How might a
scholarly community that incorporates practicing teachers and university
researchers as equals differ from one that mainly excludes teachers from
the conversation or, more likely, a rich scholarly community in which teach-
ers speak o one another but in which few outside the classroom partici-
pate? Is the purpose of having teachers publish as partofa process of teacher
inquiry to enrich the field or to enrich themselves?

To the extent \hat it is the latter, we also need to better understand
why and how classroom teachers approachiwriting for publication as well
as what they make of it for their careers and classroom practice. For ex-
ample, one such study could follow published ﬁteacher—authors into their class-
rooms and schools after publication to observe how writing for publication
might affect relationships with colleagues (hr how having written about a
classroom practice changes the subsequent enactment of that practice. My
current study takes another approach by folcusing on motivations and re-
sources for writing for publication. 1t is my ﬂope that through work such as
this, CEE can earich and extend the already fine tradition within NCTE of
honoring—and, more importantly, learning from and responding to—the
voices of classroom teachers in its publicatians and in general.
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